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Considering the central place that the curriculum has had in defining Christian education, one 

would assume that curriculum writing is a top priority for every Christian school teacher. But 

this is not the case. Some teachers think they lack the requisite skills or wisdom. Many are 

satisfied with the current state of their courses. Others would like to redesign their curriculum, 

but feel they never have sufficient time. Another group actively takes up challenges that 

curriculum development presents, but the daunting nature of the task and the lack of institutional 

support wears them down. Regardless of the magnitude of these obstacles or the validity of the 

excuses, it seems to me that all teachers are curriculum makers. Whether they strictly adhere 

to the formulas laid out in published materials, construct original thematic units, or operate 

somewhere in between, all teachers must make choices about the content and delivery of their 

material every day. Furthermore, these curricular decisions, we know, always take place in the 

context of a paradigm. Generally hidden from view, this pattern for planning sets the limits and 

makes the rules of the game. Thus, not only do all teachers design curriculum, but their work 

always carries a philosophical signature. 

 

If Christian schools have been established on the premise that they offer a different kind 

of curriculum, what should we make of the fact that only a handful of teachers are both willing 

and able to write curriculum in the context of a well defined, biblically-sensitive paradigm? 

Some people assume that Christian teachers just know how to teach Christianity; the status quo 

is not bad. A similar view assumes that "Christian education" is really "Christians educating," 

that is to say, it is a more academically excellent and more moral version of public school 

education. We do not need a new curriculum as much as we need Christian teachers who know 

their stuff. 

 

 I prefer to think of curriculum development as one of the major battlegrounds where 

Christian educators must distinguish what they do from all others. When Christian school 

teachers regularly surrender to status quo philosophies, ideologies, and theories of education, 

they enlarge the espoused vision of Christian education and actual practice. Curriculum 

development presents Christian educators with two very different challenges: 1 ) the year-to-year 

improvement of unit and lesson plans, and 2) the implementation of biblical answers to 

educational questions of ultimate concern. Meeting the first challenge requires a recognition and 

mastery of the skills and principles of good curriculum planning. Overcoming the second 

demands wisdom to envision alternative answers to questions such as these: What is worth know 

ing? How should the learning situation be structured? Who is a good student? What is good 



teaching? How should students be evaluated? Christian school educators may not take either of 

these challenges lightly. 

 

Nor should they underestimate the impact that one challenge has on the other. Sometimes I 

think we Christian educators are just beginning to discover our own theory of curriculum. At this 

early stage knowing what we do not want remains easier to articulate than defining what we want. 

For example, I know I do not want my education students to adopt the popular additive approach 

to curriculum writing. Simply adding Christian ingredients to a mixture already flavored by 

traditional notions of academic excellence and essential skills and reconceptual ideals of social 

relevance and personal choice will not provide Christian schools with a biblically distinctive 

curriculum. However, if the best we can do right now is add to or subtract from the eclectic 

curriculum that we have inherited, then Christian school educators must at least understand what 

criteria regulate curricular choices.  

 
In the absence of a fleshed-out Christian philosophy of curriculum development, I currently 

present my students with ten interrelated curriculum-writing tasks. Through them I teach my students 
how to make lesson, unit, and year plans that reflect their answers to the ultimate questions mentioned 

above. This list is not exhaustive; neither should it be confused with a template. There is no one best 

set of terms, nor one best order for writing curriculum. Teachers produce curriculum in a variety of 

ways. They use different names for similar components and denote a variety of concepts with the same 

term. This list tries to capture a set of useful tasks. Each description of a task is accompanied by one or 

more challenges, temptations, and strategies for overcoming the temptations. Much is implied in this 
list. Much more could be said about each task. Probably, there are other tasks that should be included.  

Without question, this list represents a work in progress. It needs to be tested by the practice 

and wisdom of in-service teachers. And, not wanting to sound too presumptuous, I think it also 
provides criteria for testing the quality of units presently taught by teachers who do not generally write 

down the background thinking that shapes their planning process. Whether you are a beginner or 

veteran, a linear planner or a master of the web, a lover of centers or one who keeps the curriculum in 

a dozen treasure boxes, I hope this list challenges and inspires your curriculum development work in 

your small comer of God's kingdom. Our vision for the task does not allow us to find some 

comfortable stance between the traditional and nontraditional camps; our mission is nothing less than 

establishing our own philosophical paradigm for curriculum development. 

 

 

Ten Tasks of Curriculum Writing 

 

1 . Defining the topic--The topic determines what boundaries limit the study. 

 

Challenge: To define a field of study that is relevant to students, that can be accessed through 

available resources, and that provides rich opportunities for addressing one's goals and objectives. 

 

Temptation : To let textbooks determine the topics of study ; to stick with subject- specific topics 

that are difficult to integrate with each other, are not easily rationalized, and are difficult to relate 

to the students' experience. 

 

Strategy: Develop at least one thematic unit per year, working up to a goal of 40% of your 

curriculum. 



 

 

2 . Organizing the activities/topics -- This task includes fencing in and ordering what is taught. 

Fencing fixes the breadth and depth o f the material to be studied. Ordering is a process of 

prioritizing topics both in terms of temporal sequence and the amount of time each receives. 

 

Challenge: To find a good balance between depth and breadth of topics; to give priority to 

topics/activities that best address one's goals, theme, and philosophy. 

 

Temptation : To work without constructing an outline or web  

 

Strategy: Construct an outline or web chart with sufficient detail (three tiers) so that content can be 

organized week by week and lesson by lesson according to the time available. 

 

 

3. Defining goals and objectives -- These are the specific directives that define student learning. 

Goals represent long- range or ongoing targets while objectives connote once-and-for-all-time 

achievements. Units generally require one to three goals and approximately nine to twelve 

objectives. 

 

Challenge : To identify goals that reflect the vision and mission statements of the school and 

which can, in tum, be fleshed out as achievable lesson objectives. 

 

Temptation: To list goals that are not school specific, but reflect life long, general targets that are 

equally applicable to other social institutions; to so narrowly define the objectives that education is 

reduced to an instrumental process of skill acquisition that lacks any sense of mission. 

 

Strategy: Target goals and objectives that pertain to several different areas such as knowledge and 

skill acquisition, interpersonal relating, perspective - discernment, personal growth. Be able to 

relate these goals and objectives to specific activities and topics of the unit. 

 

 

4. Outlining a thematic statement -- A short thematic statement captures the unique perspective 

used to direct both the teaching and learning within the unit. This statement provides a unit-

specific interpretation of the intentions, expectations, and commitments that belong to the 

following basic relationships: humanity and its God; humanity and its environment, interpersonal 

relationships. 

 

Challenge: To bridge the gap that often separates confessional statements of purpose from unit 

goals and objectives. A thematic statement for a unit on environmental issues should, for example, 

contrast the different "mountain top perspectives" among a Christian educator, a new age 

universalist, and a progressive technologist. 

 

Temptations: To work without a theme; to "spiritualize" the theme; to express the theme in the 

form of the Creation, Fall, Redemption motif without making any direct applications to the 

unit; to confuse the theme with objectives or a content summary. 



 

Strategy: Imagine how your approach to this unit will differ from those of teachers with contrary 

perspectives. Your theme should capture this difference. 

 

 

5. Stating the rationale -- Provide a persuasive statement aimed at convincing a school constituent 

of the importance of the unit. 

 

Challenge: To teach only what can be rationalized in terms of the vision and mission of the school. 

 

Temptation: To allow expediencies rather than vision to rationalize what is taught and what has 

priority. 

 

Strategy: Write unit rationales that are convincing to skeptical parents, unmotivated students, and 

principals concerned about accountability. 

 

 

6. Grounding the concepts -- Establish a recurring point of reference: a regularly asked question, a 

common topic or problem, a story, a concept, or a pedagogical regularity. These reference points 

serve as the links to connect activities and topics. 

 

Challenge: To define memorable and accessible reference points that will unify the diverse 

experiences provided by the unit. 

 

Temptation: To have none; to assume that students will make their own connections. 

 

Strategy: Identify at least one connecting thread per unit and consciously work on it. 

 

 

7. Clarifying one's curriculum orientation – An orientation is the philosophical stance that one 

takes with respect to curriculum development, that is, a ) traditional academic, b) technolog- 

ical, competency-based, c ) constructivist- developmental, d) social reconstructionist. This stance 

expresses one's worldview and philosophy of education in terms of knowledge and its acquisition, 

pedagogical methods, content arrangement, learning outcomes, and evaluation procedures. 

 

Challenge: To maintain harmony among one's philosophy of curriculum development, one's 

worldview, and actual curriculum implementation. To overcome the traditional regularities of 

schooling that impede achieving consistency. 

 

Temptation: To take an eclectic - pragmatic approach; to borrow from various status quo 

orientations without consideration of their inherent conflicting ideals or the opposition this mix 

poses to one's personal philosophy of education and worldview. 

 

Strategy: Make philosophical choices based on one's vision of the educational task rather than 

choose whatever is expedient or in vogue. 

 



8. Planning lessons -- Lessons are the pedagogical plan for determining how content will be 

experienced. Methodology takes into account developmental stages, learning styles, classroom 

interaction and atmosphere, unit goals, creativity and motivation, and the unity and diversity of 

knowledge. 

 

Challenge: To develop a dynamic and flexible pedagogy that is consistent with one's curriculum 

orientation and worldview. 

 

Temptation: To teach only in one way-typically the traditional, didactic, teacher-centered way. 

 

Strategy: Use at least two different teaching styles per class period, that is, blend cooperative 

learning formats with teacher directed learning. 

 

 

9. Developing an evaluation model -- Evaluation refers to the various means by which a teacher 

assesses student achievement and communicates the results. 

 

Challenge: To evaluate the whole shoreline of desired educational goals and outcomes. To find a 

balance between formative and summative assessment. 

 

Temptation: To reduce all evaluations to a quantity; to think of evaluation as a postmortem on the 

teaching-learning experience rather than as a vital part of it. 

 

Strategy: Help students define challenging but reachable goals. Always think of tests as teaching 

tools. 

 

10. Implementing a plan for reflection -- The plan is an on-going critical assessment of the unit 

and its delivery. 

 

Challenge: To regularly make changes in a unit's goals, content, pedagogy, and evaluation 

scheme. 

 

Temptation: To leave a unit alone once it is fairly well organized, or to be so critical that the unit 

is never delivered with satisfaction. 

 

Strategy: After every class session, jot down what went well and what did not. Note the reasons 

behind any problems and the changes you want to make. Keep these notes on file and access 

this resource when you next revise the unit.  

  


